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POLICY DETAILS 
 



 

The aims of this policy are: 

 to state our approach to marking, feedback and assessment, explain their place in the curriculum and outline 
expectations of students and teachers; 

 to set challenging curricular actions for all students to raise expectations and support student progress; 

 to ensure that assessment is central to planning, delivering and reviewing the curriculum so that students’ 
needs are accurately met; 

 to ensure all students receive regular written and verbal feedback so that all students know and understand 
where they are in their learning, what they are doing well and how to improve; 

 to involve students in their learning by providing regular opportunities for self and peer assessment along with 
improvement and response time within lessons; and 

 to help ensure that where written feedback is provided, it is effective for learning while maintaining a balanced 
teacher workload. 

 

At Kenilworth School we believe that learning can be defined as a change in long term memory and that well 
designed assessments are a key vehicle to measure this.  
 
We recognise that both formative and summative assessments are required in curriculum sequences, with 
each having fundamentally different purposes: summative assessments to generate a reliable grade; 
formative assessments to provide students with improvement feedback. However, formative and summative 
assessments can’t be delivered together because grades nullify the beneficial effects of feedback, this is why 
both types of assessment are necessary at different times. 
 
Most assessments are formative, allowing students to focus on and respond to improvement feedback, and 
teachers to adapt future teaching based on common misconceptions identified. They take place during a unit 
of work utilising a Feedback, Action, Response (FAR) approach. Some assessments are summative, informing 
students, teachers, parents and other interested stakeholders of the grades students are working at.  
 

 

 
“The only thing that matters about feedback is what students do with it” – Dylan Wiliam 

 
FAR marking can be thought of as the feedback provided on a key assignment, describing students’ successes 
against the success criteria and their improvement needs. It takes place periodically during the learning 
process, following the description below: 
 
Feedback – How well the student has achieved the success criteria for the task. Emphasis is on positive aspects 
of the work to encourage and motivate.  
 
Action – Appropriately challenging actions encouraging knowledge, understanding or skill to be developed 
further. These are related to, and in the language of, the success criteria. 
 
Response – Students are given dedicated time in lessons to respond to their actions. This can be done 
independently or with support from peers or teachers. Students should be rewarded for completing their 
actions and improving their work.  
 
See supporting information in Appendices A and B for further details on FAR marking. 

 
 

RATIONALE 
 

AIMS 

FAR MARKING – OUR APPROACH TO WRITTEN FEEDBACK 



 

 FAR marking is preceded by effective initial instruction - students should have a firm grasp of concepts 
beforehand - teaching should lead toward pieces for FAR marking. 

 FAR marking is more work for the recipient than the donor - what matters most is what students do with it. 

 FAR marking provides a recipe for future action - saying what’s wrong isn’t enough; to be effective, 
feedback needs to be helpful not just accurate. E.g. ‘You need to be more systematic in planning your 
scientific enquiries.’ This action is accurate – it is describing what needs to happen – but it is not helpful 
because the learner does not know how to use the action to improve. 

 Feedback and Actions relate to the success criteria shared prior to the task - enabling criteria for success to 
be clarified, shared and understood.   

 All actions are sufficiently challenging - Robert Bjork has shown that that the more students struggle in an 
activity, the more likely it will be remembered for the long term. 

 Different kinds of actions are optimal for different learners - for novices, worked examples are effective; for 
experts, problem solving is more effective. 

 FAR marking is not graded, instead focusing students on improvement feedback. 
 

 

 

Although FAR marking provides students with specific actions to respond to, this shouldn’t mean it only focuses 
on improving the piece of work they have just completed. The main aim of feedback is to improve the student, by 
providing a general benefit beyond just the current piece of work – it is more important that their next piece of 
work will be better. Improving the original work is a step on the way to this wider goal, but it isn’t the end goal in 
itself. 
 
To ensure feedback improves the student, department policies describe the timing of FAR marking in 
curriculum sequences and how it is revisited, reviewed and consolidated to ensure that future work will be 
better and the actions are not forgotten. This will ultimately have a positive impact on summative assessments 
and students’ grades.  
 
See Appendix C for suggested strategies to ensure feedback improves the student. 

 
 

 

 The frequency of FAR marking is relative to the number of lessons a class is taught weekly.  

 All subjects and teachers must adhere to the table below as a minimum expectation; additional FAR 
marking (or simply actions) can be given at any time in books by teachers. 

 All FAR marking and/or verbal feedback should be given to students within one week of a hand in date. 
 

 
 

1 lesson per week or less At least 1 formatively assessed piece of work per term using FAR.  
 

2-3 lessons per week At least 3 formatively assessed pieces of work per term using FAR 
 

4-6 lessons per week At least 4 formatively assessed pieces of work per term using FAR 
 

FREQUENCY OF FAR MARKING 

CORE PRINCIPLES: 

IMPROVING THE STUDENT, NOT JUST THE WORK 



 
The following are suggested strategies for FAR marking. Teachers should aim to use a range of strategies as 
appropriate to best support the learning of students. FAR marking should always be focused on work which 
demonstrates the students’ independent learning.  

 
1. Sampling 
 
Useful for any piece of work.  

 Select a third of students’ books/pieces of work to sample which reflects the prior attainment range 
(H,M,L), gender, Pupil Premium and SEN micro cohorts of the class.  

 Use the whole-class FAR marking sheet to identify common errors and provide actions to address them. 

 Feedback sheets should be stuck into students’ books. 

 Students respond and improve their own work using green pens, based on the actions provided. 

 To ensure an appropriate coverage of students’ books over time, teachers should track the sample of 
books sampled each time. (Class lists can be drawn from SIMs) 

 
2. Zonal marking  

 
Mainly useful for pieces of extended writing. 

 Skim read the whole piece. 

 Select a section (one or two paragraphs) to FAR mark in detail and place a red box around this. Give 
detailed comments and annotations on this section. 

 Student either re-drafts this section, or uses the feedback as guidance to edit another section, or both 
(using green pens). 

 Students then peer assess to check actions have been completed and work improved. 
 
3. Live model marking 

 
Useful for any piece of work, teaches students how to FAR mark 

 Part 1 - Either project an exemplar onto the board or photocopy examples for the class. 

 Together identify the success criteria for the task and FAR mark it with the class being really explicit 
about how the student achieved the success criteria (Feedback) and what specifically they could do to 
improve (Actions). Students do not need to respond here as the work is not theirs, the focus is on 
modelling the process. 

 Part 2 - Students then apply the FAR process and peer-assess their own work using green pens (writing 
‘peer-assessed by (name)’). Students respond to these actions. 

 
4. Student requests 

 
Useful for any piece of work and promotes independence. 

 Before handing work in, students identify the section they feel least confident with/want FAR marked. 

 Teachers only provide feedback and actions on this section. 
 

5. Examiner’s Report Style (summative assessments only) 
 
Useful for summative assessments. 

 Read each answer and give a numerical mark. 

 Collate the strengths and weaknesses and type these up to share with all students. 
Alternatively, dictate these to students to write down, improving literacy and creating a 
mnemonic of the discussion, which is good for memory. 

 Share these with the whole class and go through the exam paper with the students in lesson. 

 Students make notes on test paper/assessment in green pen. 

SUGGESTED FAR MARKING STRATEGIES 
 



 
Teachers  

 Teachers will FAR mark some assignments (classwork or homework), students will FAR mark others. 
Teachers will model how to do this (see ‘Live model marking’ above). 

 Prompts, examples, modelling or re-teaching may be required during dedicated response time to guide 
and focus corrective work.  

 Acknowledgement marking is not required as it has little value for students and is not a productive use of 
time. If HoDs feel a particular way of acknowledging work or homework is effective for learning, it would 
need to be agreed with SLT line managers. 

 Teachers use red pen for Feedback and Actions.  
 

Students 

 Alongside responding to actions, students are given opportunities to identify and correct mistakes in 
classwork and homework as they are more likely to remember their own corrections (find and fix). This 
includes for SPaG and subject terminology.  

 This is also encouraged as a peer-to-peer activity as students are good at finding mistakes in others’ work. 

 Periodically, students are expected to peer-assess work using FAR marking. It should be clearly labelled 
using the heading: 'Peer assessed by: ' along with the name of the student. 

 Along with responses to FAR marking; all peer and self-assessment, improvements and corrections will be 
done using green pens 

 
Marking codes: 

 The SPaG marking guidelines must be followed in all subject areas (see Appendix D). The marking codes 
used by teachers and students are: 

 F – feedback, A – action, R – response,  
 SP – spelling: draw a diagonal line through the part of the word spelt incorrectly 

 P – punctuation: circle punctuation errors 

 G – grammar: underline grammar errors 

 // new paragraph.  

 A three tick system (✓, ✓✓ or ✓✓✓) to indicate the quality of a particular part of a student’s work. 

 Effort can be referred to as part of the ‘feedback’ aspect of FAR using the effort scores:  
E ‘Excellent’, G ‘Good’, S ‘Satisfactory’, SC ‘Some Concerns’ or P ‘Poor’. 

 

 
To be frequent – all students should receive feedback in accordance with the minimal expectations set out in 
the frequency table above. 
 
To be timely – for FAR marking assignments, feedback should be given within one week of a hand in date. 
 
To be reflective – time built into lessons to reflect on feedback and respond to actions in order to improve. 
 
To be effective – work will be marked in accordance with this policy and contextualised by department policies. 
 
To have an impact on outcomes – steps are described in department policies showing how feedback improves 
the student, not just the work. 
 
 

 

EXPECTATIONS AND MARKING CODES 

FAR MARKING SUMMARY 



 
Attainment  

 At the end of a unit of work, a summative assessment will take place and a grade will be awarded. The 
frequency of these tests depends upon the number of lessons taught each week, as such they may not 
necessarily take place every half term. 

 There will be a minimum of three summative assessments throughout the year for every student 
preceding and informing CPL data collection points.  

 Attainment grades will be recorded electronically on teacher and/or department spreadsheets. 

 Grades should not be accompanied by formative comments or FAR marking actions – research has shown 
the grade nullifies the benefits of the feedback. 

 In the most effective practice, summative assessments are synoptic where students are assessed on 
everything they have learned up until that point. This also enables students to benefit from the effects of 
spacing and retrieval practice. 

 
Verbal Feedback 

 Whole-class verbal feedback after a summative test is effective for learning provided students write a 
summary of what is discussed or annotate their test (helping improve literacy and making it more likely to 
be remembered).  

 Verbal feedback can also be given at any other appropriate time during lessons as a formative tool. 
 

 
All departments have accompanying subject specific policies. All teachers should have a copy to use as a 
practical guide that contextualises the information here, and they should be read in conjunction with the whole 
school policy. Any changes that Heads of Department wish to make to subject policies would need to be agreed 
and shared with SLT line managers and the Assistant Headteacher for Teaching and Learning. 

 

 
To ensure marking and assessment is occurring accurately and is effective for learning, it will be monitored 
throughout the academic year. Although school leaders have the right to request work at any time, there are 
three windows in the quality assurance calendar when Heads of Department will conduct a work scrutiny. Work 
will also be scrutinised by senior leaders at different times throughout the year. 
 
The quality assurance process will be carried out, coordinated and recorded by Heads of Department and then 
fed back to line managers. Heads of Department may be accompanied by SLT line managers and/or Headteacher 
or Deputy Headteachers. Please refer to the Quality Assurance Protocol for more detailed information on the 
monitoring process. 
 
The impact of this policy will be evaluated through quality assurance processes and student outcomes. 

 
 

MONITORING AND EVALUATION 
 

SUPPORTING DOCUMENTATION 

SUMMATIVE ASSESSMENT 
 


